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Abstract— This paper purposes to analysis the three types of 

interpreting models. It is also anticipated to discover the 

different forms of reading approaches and the approaches that 

are used in educating students in these Strategies. 

Concentrations also given on how to manage skills with 

problems faced on reading comprehension. Reading is an art 

of attaining knowledge and understanding the meaning of a 

piece of literature and the implications through analysis. 

These are certain ways that would be favorable for teachers, 

stakeholders and Students of English. Parents and Pre-school 

teachers should support the child gaining knowledge good 

habits to be prepared enough to capture the reading skills. The 

teachers should be aware of what kind of writings he/she is 

offering to his/her Students. It should be realistic or easy 

Conferring to the learners’ levels, desires and ages. 
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I. INTRODUCTION 

What should be the way that a teacher should use to teach 

may be different but the motive behind teaching of every 

teacher should be to impart knowledge and education to their 

learners. Now, the question comes how teachers should teach 

reading. If teachers want their learners to study to read very 

Well, then they must discover a technique to inspire them to 

read for gaining pleasure and knowledge at once. This paper 

will focus on the reading skills and the ways to be adopted to 

educate students in theirs reading skills and also how it should 

be imparted in addition with the other skills such as writing, 

speaking, and listening. If the skills were divided into 

different parts, then the text may lose its meaning. Hence, 

teachers are not instructed to teach reading in isolation of its 

practice in authentic situations. Moreover, the reading skills 

should be so important to the entire process through gaining 

writing, speaking, and listening skills. (Cook 2001) states 

about reading as, ‘it’s the words that you feel you struggle for 

rather than the grammar or pronunciation…reading, like 

speaking, occurs in a context rather than in isolation. The 

meaning of a text is not found just in sentences themselves, 

but is derived from the previous knowledge stored in the 

reader’s mind.’ 

 It’s obvious that earlier to teaching reading, the 

students who are of a special level should have attained some 

skills which allow them to read confidently. For instance, 

they should have the knowledge of the guidelines which 

administer the way the letters are arranged and Pronounced 

into the form of words. Carrilo (1976) claimed that ‘Reading 

is not something that happens to you automatically when you 

arrive a certain chronological age. Reading may be acquired 

at many stages of growth and development. 

 Reading is a Combination of mechanics, 

understanding, retention, and use.’ Don Drummond (1979) 

acknowledged that the child pass through three unique phases 

in obtaining reading skills which allow him/her to read 

competently. These stages are readiness dependency, and 

independency. At these stages of time it is the duty of the 

Parents and Pre-school teachers should support the child 

gaining knowledge good habits to be prepared enough to 

capture the reading skills. Within the succeeding periods in 

school, the child turns out to be reliant on him/her teachers 

whom over the passage of time change this dependency into 

independency and creativeness. Reading rests on word 

formations which are then structured into Sentences. It’s not 

merely about how to read, a story, a piece of Literature, etc., 

but it is all about how to attain the meaning and its 

implications through reading. 

 It is not about imitating or repeating but also its 

about how to pursue practice, knowledge, and pleasure and 

how he/she could achieve his/her desires at the same time. 

Hedge (2000) enlightened that students should be conscious 

of six types of knowledge which can support them to create 

logic of what they are reading. Morphological, topical and 

Genre knowledge, general world, socio cultural, Syntactic are 

combined in reading. 

II. READING MODELS 

Browne (1998), says that there are three main models of 

reading which the interactive, bottom-up are, and top-down 

models. According to Browne (1998), the bottom-up model 

defines reading as a practice that begins with the student’s 

knowledge of letters, words and sounds and how these words 

are designed to create a sentence. This model is called a part 

to the entire model as it drives from partial to full knowledge. 

 This model is so useful in the early childhood, 

mainly when students are new learners. It’s use because the 

importance given here is on the letters, identification of their 

figures and construing different words. Though, this model 

has various drawbacks if they are used for complex levels as 

it overlooks the reader’s prospects, Knowledge, and 

approaches. 

 Moreover, it doesn’t Considerate on the need rather 

than it only inspires remembering. The top-down model, is 

also called inside-out model and Whole to part model, 

includes the reader’s experience and what he/she brings to the 

reading material. Browne (1998) explained that, ‘this model 

proposes that readers begin to read by drawing on what they 

know about the structure and the meaningfulness of language, 

the Structure of stories and other genres and their knowledge 

of the world to predict the general meaning and specific 

words in context. 

 This model is wider and accurate. It must be pointed 

out here that the more the knowledge of the students is being 

involved, the more effective the education will be. 

Furthermore, this model inspires predicting. 

 Though, one of its drawbacks is that cross-cultural 

Identifications might show an important character in 

identifying the texts. For example, certain principles might 

not have the proper material about definite subjects and 

readers might experience problems in identifying what the 

topic wants to disclose. Stanovich (1980) said that interactive 
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model collects the types of the bottom-up and the top-down 

models and Provides reading with more meaning. 

 Here, the readers practice, their pre-experience of 

written words, their reading, their knowledge of subject 

theme, and their own prospects to make estimations about the 

reading text. So, the details given in text are the best 

technique in the identifications of the words and the letters 

which is contained in the text .The most significant benefit of 

this model is that the Communicative activities and the 

reading skills are combined. 

III. STRATEGIES FOR READING 

It's very significant to mention that there are many approaches 

in reading such as scanning, skimming, and reading for 

details. Pugh (1978) and Lunzer and Gardner (1979) as 

quoted in Hedge (2000) defined many approaches of reading. 

Receptive Reading is about reading a story or a newspaper 

article for fun and joy. Reflective Reading is about reading a 

text and then, reading again for checking. Skimming is the 

approach in which the student is being given a reading 

material that he/she is not certain or sure what it is all about. 

And the learner searches here for important information only 

and Scanning is the approach in which the learner is being 

given a material that he/she has little information. The learner 

here searches for certain information. Reading for details 

(intensive reading) the learners read sensibly to discover 

additional information. 

IV. READING METHODS & MATERIALS 

The Experience Method Carrillo (1976) showed that, ‘.in this 

method, the teacher uses the experience or the background of 

the students’ interests to produce reading material with which 

to teach.’ The Audio-Visual Method The audio-visual 

Method has occupied numerous forms over the 20th century. 

It’s not confined to videos, or filmstrips as computer assisted 

media are used to create special audio-visual Programs .This 

technique is a combination of “look and say method” and the 

“phonic method”. This technique was initially established by 

Glenn McCracken after certain research in Newcastle, 

Pennsylvania. This man used coloured filmstrips of one of the 

textbooks. The content of the filmstrip is not necessarily the 

same of the text. Then, he proposed pictures of the reading 

lesson. In my opinion, this technique has various benefits. 

The Learners give more attention; and the huge coloured 

Projection is pleasant and exciting in the black classroom 

away from disturbance. Furthermore, Smith (2004) claimed 

on its benefits by saying that reading would be unbelievable 

within the absence of pictorial evidence through which the 

brain can grip things more effortlessly. Wideatt and Hardisty 

(1989) proposed newly inspired presentations for verbal 

examination such as Exploitations of all-purpose software as 

processors and spreadsheets. The Look and Say Method 

versus the Phonic Method Look and Say method isn’t new 

but it still has great Success inside the classroom and is 

trained in combination with listening and speaking skills. 

Students are taught by showing a picture and say what the 

picture is about. Howard (1971) argued that ‘the available 

evidence on word attack instruction indicates that greater 

positive transfer (i.e. Capability to read new words composed 

of familiar grapheme-phoneme letters) results from single 

letter training than from whole -word training…. Cook (2001) 

noted that, certain words such as “truth” can’t be displayed as 

a picture and so how a teacher could teach this word by look 

and say method. This method is opposing the old Phonic 

method which was used to emphasis on sounds that can be 

used for identifying new word. On the other hand, the phonic 

method arises with teaching the sounds combined with the 

letters. It should be encouraged that the phonic method allows 

the reader to make out the written sounds. 

V. PLAY APPROACH FOR READING 

Baker (1980), in his book, “Reading through Play”, Presented 

that the teachers and parents should help their children learn 

to read by playing games. In this process the child requires 

various types of plays for fulfilling his/her requirements and 

concerns. Through playing, the child will be able to learn an 

answer to a question and learn about his/her surroundings. 

Rhymes and Poems 

 The teacher converses what he means by rhyme. 

Then, he presented an example of rhyme, such as the poem: 

Busy curious thirsty fly, - Drink with me and drink as Freely 

welcome to my cup-.Drink with me and sip it up. The teacher 

repeats the rhyme until the child gets command over it. After 

that, the teacher with intent makes mistakes in the rhyme so 

as to check if the student can do the correction. Taking the 

odd one out 

 In this case, the teacher provokes the students’ 

responsiveness towards reading by listing certain words with 

an odd word among them by conducting a game and students 

were asked to find out the odd one and make the correction. 

 Memory Game Teachers can keep some toys in front 

of the boy/girl. Then, they ask the students to close their eyes. 

The teacher removes one of the toys. Students are asked to 

reopen their eyes and identify which one has gone. Students 

can change roles. Finding the differences this action could be 

used to upraise the students’ alertness towards the 

surroundings which is a very essential topic. First, the teacher 

displays the students two unlike pictures: one is about a rural 

life and another about the urban life. And students can be 

asked to write and read what they have learnt. 

VI. VOCABULARY & ALPHABET TEACHING 

Alphabets are the first step towards education. Roberts (1990) 

indicated that if when teaching vocabulary, teachers should 

employ flexible approaches in word Recognition. 

Furthermore, they have to teach vocabulary into Context and 

ask students to guess complicated meanings or new skilled 

words. Also, it should be stressed that words must be heard 

before writing. It’s essential that words should be placed into 

real life and accurate situations. Cook (2001) showed that it 

would be better for young learners to establish their 

vocabulary into collections in their thoughts to style it easier 

for them to remind which terms will be helpful in their 

reading. Initial from the starting, student should obtain some 

principles of the vowel and consonant systems in English 

which is a very essential step in teaching reading skills. 

Jenkinson (1973)maintained the idea by mentioning that, 

normally, learning how to use a dictionary is left to trial and 

error , with the outcome that the reader hardly ever uses a 

dictionary since he finds it hard and unacceptable , and as it 
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frequently disturbs the flow of his reading. Teaching 

vocabulary is an enormous issue to cover. Torgesen (1992) 

established that learners can considerably increase their 

reading using Daisy or Castle Quest. These games can 

improve the skills of term recognition and at the same time 

can develop their reach in the reading skills. The role of the 

parents mustn’t be overlooked on the teaching of reading and 

how effective they are in obtaining innovative words to their 

children. A psychology Professor called Ann Evans says, ‘we 

found that parents who engage their kindergartens or pre- 

school children in activities with alphabet books, letter 

sounds, spelling, and printing are initiating a process that will 

lead to their children having improved levels of reading.’ 

VII. COMPREHENSION 

There are numerous strategies for the growth of reading 

comprehension. Though, students should have grasped some 

vocabulary according to their levels. Teachers should be 

conscious of providing their students with reading 

comprehension that garbs their skills. One of the eldest and 

practical strategies is soundless reading. This type of reading 

has two purposes. One is to expose the key hint through 

skimming and the other is to discover out the main facts 

through scanning. Furthermore, the reader should be 

conscious of the administrative pattern of the reading 

passage: narration, contrast, analogy, cause effect, 

chronological,…..Though reading out loud is dejected by 

many investigators such as Cross (1995) who maintained his 

knowledge disagreeing that, ‘reading aloud is not a real life 

skill; when one student reads aloud, the others are inactive; 

reading is stopped for mistakes; the reader’s attention is on 

pronunciation not meaning.’ 

VIII. CONCLUSION 

Doesn’t matter from where the students are they may be from, 

a village, a city, a refugee camp, a poor, developing or a 

modern civilized country, students are the same everywhere. 

We dedicate ourselves to transmit this sacred message; and 

so it should be transmitted correctly. You should be aware of 

what satisfy their comforts and encounters their requirements. 

The four skills are combined and can’t be imparted distinctly. 

You should be conscious of what type of texts are you 

Presenting to your students. Texts may be genuine or basic 

according to your students’ standard, ages and requirements 

.Don’t overlook to inspire your students to read a variety of 

texts inside and outside the classroom in order to improve 

their serious understanding and to broaden their knowledge 

in all subjects’ from the beginning; don’t overlook the 

alphabet songs; don’t forget the exciting jingles; don’t forget 

improving them to examine their own creation through 

transporting stories and leading them to wide understanding 

and can be a good source of imagination; don’t overlook to 

improve their acting stories; don’t overlook that “Mistakes 

are unavoidable” and performance a constructive part in your 

response. 
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