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Abstract— On overview of the characteristics of 

professional learning communities (PLCs), found that the 

impact of PLCs on teaching practices and student learning is 

positive. A small number of empirical studies explore the 

impact on teaching practice and student learning.so the 

working on teaching and learning practice is in effect. So we 

are going to introduce a new community that provides the 

online learning, teaching and achievements on empirical 

studies. The collective results of these studies the 

community will suggest that teaching practice and student 

achievements. Implications of this project and suggestions 

for next steps in the efforts to document the impact of PLCs 

on teaching and learning are included. 
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I. INTRODUCTION 

We live in the era of Information Technology. We have to 

learn where we are? And equip us suitable to the changing 

scenarios. There is no end for the learning particularly to the 

academicians. ‘Learning that is supported by information 

and communication technologies (ICT) is the new 

technology. Every academician must be aware of this. E-

learning is, not limited to ‘digital literacy’ (the acquisition of 

IT competence) but may encompass multiple formats and 

hybrid methodologies, in particular, the use of software, 

Internet, CD-ROM, online learning or any other electronic 

or interactive media.’ E-Learning is defined as all forms of 

electronic supported learning and teaching, which are 

procedural in character and aim to effect the construction of 

knowledge with reference to individual experience, practice 

and knowledge of the learner. Information and 

communication systems, whether networked or not, serve as 

specific media to implement the learning process. E-learning 

is essentially the computer and network enabled transfer of 

skills and knowledge. E-learning refers to using electronic 

applications and processes to learn. E-learning applications 

and processes include Web-based learning, computer-based 

learning, virtual classrooms and digital collaboration. 

Intranet/extranet, audio or video tape, satellite TV, and CD-

ROM. It is used by the educational Institutions to enhance 

and support the class room teaching and offering courses to 

a larger population of learners across the Globe. It can be 

self-paced or instructor led and includes media in the form 

of text, image, animation, streaming video and audio. 

E-learning has created new markets for teaching 

and learning material and equipment, attracting the attention 

of academic institutions as well as companies supplying 

them in different sectors – computer manufacturers, 

software producers, publishing houses and special training 

providers. It has also led to the reorientation of government 

policy, in particular, towards encouraging the spread of e-

learning techniques and developing the skills and know-how 

required for their use. Therefore, e-learning was assigned a 

key role in the pursuit of the policy objective, announced at 

the Lisbon Summit in March 2000, of making the ‘the most 

competitive and dynamic knowledge-driven economy in the 

world’. The learning initiative was launched by the 

European Commission to encourage its spread. This was 

followed by its incorporation into the European employment 

strategy in the form of a specific objective of ‘developing e-

learning for all citizens’. To achieve this, States committed 

themselves to ensuring that ‘all education and training 

institutions have access to the Internet and multimedia 

resources by the end of 2001 and that all the teachers and 

trainers concerned are skilled in the use of these 

technologies by the end of 2002 in order to provide all 

pupils with a broad digital literacy’. Despite its central 

importance in government policy and significant interest in 

the scale of the actual and potential market, there is an a cute 

shortage of quantitative information on the extent of e 

learning in providing initial and continuing vocational 

education and training and on the rate at which it is growing 

.There is also an increased use of virtual classrooms (online 

presentations delivered live) as an online learning platform 

and classroom for a diverse set of education providers. In 

addition to virtual classroom environments, social networks 

have become an important part of E-learning. Social 

networks have been used to foster online learning 

communities around subjects as diverse as test preparation 

and language education. Mobile Assisted Language 

Learning (MALL) is a term used to describe using handheld 

computers or cell phones to assist in language learning..  

II. SURVEY  

The concept of a PLC is based on a premise from the 

business sector regarding the capacity of organizations to 

learn. Modified to fit the world of education, the concept of 

a learning organization became that of a learning 

community that would strive to develop collaborative work 

cultures for teachers. Learning communities are grounded in 

two assumptions. First, it is assumed that knowledge is 

situated in the day-to-day lived experiences of teachers and 

best understood through critical reflection with others who 

share the same experience. Second, it is assumed that 

actively engaging teachers in PLCs will increase their 

professional knowledge and enhance student learning. 

Schools interested in implementing this reform began to 

shift the organization and structure of their professional 

development efforts toward integrating teacher learning into 

communities of practice with the goal of meeting the 

educational needs of their students through collaboratively 

examining their day-to-day practice. Describe five essential 

characteristics of PLCs. First, shared values and norms must 

be developed with regard to such issues as the group’s 

collective ‘‘views about children and children’s ability to 

learn, school priorities for the use of time and space, and the 

proper roles of parents, teachers, and administrators’’. A 

second essential characteristic is a clear and consistent focus 

on student learning reiterates this notion when he writes that 
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the mission ‘‘is not simply to ensure that students are taught 

but to ensure that they learn. This simple shift from a focus 

on teaching to a focus on learning—has profound 

implications’’. The third characteristic is reflective dialogue 

that leads to ‘‘extensive and continuing conversations 

among teachers about curriculum, instruction, and student 

development’’. De privatizing practice to make teaching 

public and focusing on collaboration are the last two 

characteristics of a PLC. Although expressed slightly 

differently, these five characteristics (along with three 

additional characteristics) were confirmed as critical to 

PLCs in a large-scale, multi-site study of professional 

learning in England synthesize these characteristics to define 

a PLC as a community ‘‘with the capacity to promote and 

sustain the learning of all professionals in the school 

community with the collective purpose of enhancing student 

learning’’ The trend toward establishing PLCs in schools 

has not been without its struggles. 

The fact that all combinations of individuals with 

any interest in schools are now calling Themselves PLCs. 

Everyone from grade level teams to state departments of 

education is framing their work in terms of PLCs. Yet, using 

the term PLC does not demonstrate that a learning 

community does, in fact, exist. The cautions, ‘‘the term has 

been used so ubiquitously that it is in danger of losing all 

meaning’’. In order to prevent the PLC model from the same 

dismal fate as other well intentioned reform efforts, the 

recommends that educators continually reflect on the ways 

they are working to embed student learning and teacher 

collaboration into the culture of the schools. Ultimately, 

however, educators must critically examine the results of 

their efforts in terms of student achievement. To 

demonstrate results, PLCs must be able to articulate their 

outcomes in terms of data that indicate changed teaching 

practices and improved student learning, something they 

have not yet established as common practice. With these 

two outcomes as our focus, we now turn to an examination 

of the empirical literature that attempts to document these 

vital results. The studies for our review come from two key 

sources. First, we searched the US research and publications 

links on the websites of organizations that are at the 

forefront of work with school-based learning communities. 

Specifically, we searched the websites of the Annenberg 

Institute for School Reform, the National School Reform 

Faculty, the Coalition of Essential Schools, and the 

Wisconsin Center for Education Research. Our second 

source of literature comes from searches on both ERIC and 

EBSCO databases for articles published between1990 and 

2005. Because of the nebulous terminology associated with 

PLCs, several search terms were used. These included the 

following: PLCs, teacher community, teachers and learning 

communities, critical friends groups, communities of 

practice, and then communities of practice with qualifiers 

that included: and teachers, and schools, and student 

achievement. The results of this search, although by no 

means exhaustive, produced 55 books, papers, and articles 

that included some efforts to connect learning communities 

with teaching practice and/or student achievement. In 

selecting material for this literature review, we decided to 

limit the review to published articles or book chapters that 

included data about the impact of school-based PLCs on 

teaching practice and/or student learning. Using these 

parameters the search provided only 10 empirical studies of 

the work of teachers in learning communities. In addition, 

we decided to include one large multi-site research report 

commissioned and published by the General Teaching 

Council of England, Department for Education and Skills. 

Although not refereed and published in an edited journal, 

this report conducted by faculty at the Universities of 

Bristol, Bath and London has been vetted and published by 

the Department for Education and Skills in England. These 

11 studies are the focus of our analysis. The other 44 books 

or articles provided non-empirical descriptions of existing 

programs, reported self reflective accounts of teachers’ 

participation, were empirical but unpublished (e.g. papers 

presented at conferences or dissertations), or were empirical 

but did not document the essential characteristics of a PLC 

previously mentioned. These documents were used only as 

additional support for a comprehensive picture of PLCs. 

The 11 primary sources used for our review can be 

grouped into two broad categories that correspond to the 

original questions we asked in our introduction. In addition, 

these 11 sources all described efforts by schools that either 

explicitly or implicitly demonstrated the five essential 

characteristics of a PLC previously discussed. When looking 

across these studies, all attempted to make connections 

between learning communities and the classroom practices 

of teachers. Drawing on these sources we provide a 

synthesis of the research on how teaching practices or 

student achievement change due to teachers’ participation in 

a learning community and what aspects of the learning 

community support these changes. Additionally, eight of the 

11 studies attempted to add the element of student 

achievement data to their results. How the researchers 

accomplished this varied from using standardized test results 

to reporting interview data about achievement. 

A. Problem definition 

 Community works on specific area. 

 Certification is most cost for locals. 

 There are so many free communities, but they are not 

verified or standard. 

 Content of free community are not standard. 

B. Existing Systems 

e. g.  udemy / w3schools / sololearn / Alison 

 Some of them provides, only learning with the limited 

no of contents and examples. 

 Course contents are fixed, non-editable and not updated. 

 Learning is free, But the certification are of more cost 

(about 15$).   

In the Tech learning Community Learner can learn 

the contents, teach the content and also get certified from 

this Community at very low cost. 

III. WORKING MODULES 

A. The Administration Module 

In this module, admin manages all the activities of the 

system. Admin maintains the database, update course 

content or the course. Administration module also checks 
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the authentication of the user and provides the related course 

content according to user’s request. 

 
Fig. 2.1: System Architecture 

B. Learner’s (Users) 

In this module, a learner (User) can register for learning the 

course, learn the course and also can give test on related 

course and get certified.  

C. Teachers (Members) 

In this module, a member (Teacher) can learn the course, 

give test on related course and get certified. A member can 

learn all the courses without paying any leaning fees. A 

member can also suggest the admin to update the course or 

the content for the existing course. 

D. Course Content Management 

This module manages the course and the content which 

already exist in the course. When user suggests the new 

course or content for existing course then this module 

check’s the content by expertise. If it is valid then that 

content will be updated. 

E. Test and Certification 

This module provides the random set of question related to 

the course that has been selected by user. In this module 

user give the test on related course .This module manage the 

time limit for particular test. When user cracks the test then 

this module can generate the certificate for user so user can 

download their certificate. 

F. Access Key generator 

In this module when user apply for the registration of a new 

course then it will generate the unique access key for each 

user. Using this key the user can complete their registration. 

Similarly when a user applies for a test then it will 

create unique access key. Using that key user can attempt 

the test. 

G. Payment 

In this module user pay the related fees to the admin and get 

access key for related registration for a course or the test. 

IV. CONCLUSION 

There are various ways are available to access the data from 

the file system. In this research we already discuss the three 

different ways to access Ext2 And Ext3 filesystem with the 

help of different tools. 
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 The development of multimedia and information 

technologies, as well as the use internet as a new 

technique of teaching, has made radical changes in the 

traditional process of teaching. 

 Development in information technology has generated 

more choices for today’s education. 

 E-learning, has come to be more and more important in 

institutions of higher education. 

 E-learning enhances the efficacy of knowledge and 

qualifications via ease of access to a huge amount of 

information. 
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