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Abstract—This study explored the association between Goal 

Orientation and Academic Help-seeking Behaviour of 

secondary school students. Goal Orientation is an outlook 

towards demonstrating ability and provides a motivational 

framework for how individuals recognize, construe and 

evaluate responses to achievement situations. There are two 

approaches that individuals pursue in achievement settings: 

a mastery goal orientation to develop aptitude by acquiring 

new skills and mastering new situations and a performance 

goal orientation is to demonstrate the adequacy of one's 

competence by seeking favorable judgments and avoiding 

negative judgments. Help-seeking is a dynamic strategy that 

serves as an aid to achieve academic success in the face of 

challenging tasks. In the present paper, relationship of goal 

orientation with academic help-seeking behaviour was 

found and Goal Orientation was predicted on the basis of 

academic help-seeking and demographic variables. 

Descriptive Survey Method was used. Goal orientation 

questionnaire by Elliot and McGregor (2001) and Academic 

Help-seeking scale from Self-stigma of academic help-

seeking adapted by Winograd was administered. Both the 

scales were adapted in Indian condition. The Cronbach 

Alphas for the GO and AHS were 0.80 and 0.76 

respectively. The findings of the study showed that mastery 

goal orientation approach was significantly and positively 

correlated with academic help-seeking. On the other hand, 

performance goal orientation approach was not significantly 

correlated with academic help-seeking behaviour.  It was 

also investigated that Academic help-seeking has significant 

impact on goal orientation. The practical implications and 

future directions of the study are discussed. 

Key words: Goal Orientation and Its Approaches, Academic 

Help-Seeking Behavior and Secondary School Students 

I. PROLOGUE 

Goal orientation and academic help-seeking behaviour are 

important components of self-regulated learning.  Self-

regulated learning is a process in which the individuals take 

the initiative in diagnosing their learning needs, formulating 

goals, identifying human and material resources, choosing 

and implementing appropriate learning strategies and 

evaluating learning outcomes with or without the help of 

others (Knowls, 1975). Learners are expected to be actively 

engaged in reorganizing and reconstructing their existing 

knowledge with new knowledge rather than being 

submissive absorbers. Learning emerges through students' 

self-generated thoughts, feelings, behaviors and strategies 

that are oriented towards attaining goals (Schunk and 

Zimmerman, 1998) and motivation act as a driving force 

towards a desired goal and elicits, controls and sustains 

certain goal directed behaviours. In a similar way, goal-

oriented perspective has been one of the most topical area 

under discussion in motivational research.  

II. THEORETICAL GROUNDWORK OF GOAL ORIENTATION 

Goal orientation is a versatile, individual-specific variable 

that leads to different ways of approaching, engaging in and 

responding to achievement situations. Orientation toward a 

goal is assumed to be a function of situational constrictions, 

as it influences the approach students take to learn and the 

strategies they employ in learning. Achievement goal 

orientation is a all-purpose motivation theory, which refers 

to the verity that the type of goal to which a person is 

working has an implausible impact on how they pursue the 

goal. Goal orientation is a social-cognitive theory of 

achievement motivation. Goal orientation theory originated 

early in the 20th century but became a significant theoretical 

framework in the study of academic motivation after 1985. 

Over the Past two decades, a major portion of the theoretical 

and empirical work conducted in the achievement general 

motivation literature has used an achievement goal 

perspective. Goal orientation is one of the most commonly 

assessed motivational variables in applied psychology and 

has been employed in a wide variety of academic settings 

(DeShon & Gillespie, 2005). The earliest conceptualizations 

of goal orientation were proposed in the 1970s by the 

educational psychologist J.A. Eison but it was originally 

discovered via a research program conducted by Carol 

Dweck (1986). The goal orientation perspective has been 

used to explain achievement behaviours in a variety of 

learning environments with various approaches like mastery, 

performance, trait etc. But various researches and patterns 

demonstrated that an individual's achievement orientation in 

a domain can be characterized by two distinct profiles i.e. 

Mastery goal orientation and Performance goal orientation. 

Mastery goals are concerned with the rationale of acquiring 

new learning to improve and get mastery over skills. 

Mastery goals are associated with positive outcomes, 

information processing, better self-efficacy and 

achievement. Whereas as performance goals are associated 

with negative outcomes, worse academic achievement, poor 

strategy use and withdrawal from challenging tasks. 

Students pursuing performance goals are more concerned 

with demonstrating abilities relative to other students. The 

2×2 achievement goal model was posited (Elliot, 1999; 

Elliot & McGregor, 2001) in which the mastery goal 

construct, as well as the performance goal construct, is 

bifurcated in terms of approach and avoidance. This 

dichotomous model has been extended to embrace the 

approach-avoidance distinction that has long been a 

hallmark of achievement motivation research. Approach 

goals focus on acquiring positive possibilities, whereas 

avoidance goals focus on avoiding negative possibilities. In 

Approach-oriented goals individuals are positively 

motivated to look good and receive favorable judgment 

from others. In Avoidance-oriented goals individuals can be 
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negatively motivated to avoid failure and to avoid looking 

incompetent. 

 
Fig. 1: Approaches of Goal Orientation 

III. CONSTRUCT OF ACADEMIC HELP-SEEKING BEHAVIOR  

Help-seeking is another behavioral strategy that self-

regulated learners employ to enhance their learning. Help-

seeking was stigmatized as an act of dependency, when 

learners cannot solve their academic problems, understand 

text material, or complete assignments, then they opt for 

seeking assistance from friends, family, classmates and 

teachers. Help-seeking is a form of coping that relies on 

other people, and is therefore often based on social 

relationships and interpersonal skills. Help seeking in 

education is documented as consisting of both adaptive and 

non-adaptive behaviors (Alexitch, 2006). Adaptive help 

seeking occurs when students experience academic 

difficulties and actively seek assistance. Non adaptive help 

seeking, on the other hand, typically involves two courses of 

action: a) seeking assistance when it is not needed and b) 

avoidance (Newman, 2008). Until recently, help-seeking 

was perceived as overdependence, immaturity or 

incompetence of learners but the recent studies showed that 

help-seeking behaviour pursued under necessary conditions 

was a learning strategy used by competent self-regulated 

learners (Newman, 2000). Self-regulated learners know 

when, where and how to seek assistance and get benefit 

from teachers, peers and form other sources. Goal 

orientation is important to understand individual's avoidance 

of help-seeking. Whether students are willing to seek help 

depends on motivational factors such as their interests in the 

subject matter, their academic goal orientation and their self-

perception of abilities. Students with mastery goal 

orientation more likely to manifest adaptive help-seeking. 

Whereas performance-avoidance goals lead students to 

avoid appearing incompetent to others that is why 

performance goal oriented students do not seek help as 

easily as mastery oriented. 

IV. OBJECTIVE OF THE STUDY 

1) To study the relationship between mastery approach 

goal orientation and academic help-seeking behaviour 

of secondary school students. 

2) To study the relationship between performance 

approach goal orientation and academic help seeking 

behaviour of secondary school students. 

3) To predict the mastery approach goal orientation on the 

basis of academic help-seeking behaviour and 

demographic variables of secondary school students. 

4) To predict the performance approach goal orientation 

on the basis of academic help-seeking behaviour and 

demographic variables of secondary school students. 

V. HYPOTHESES OF THE STUDY 

1) H1: There exists no significant relationship between the 

approaches of Mastery goal orientation and academic 

help-seeking behaviour of secondary school students. 

2) H2: There exists no significant relationship between the 

approaches of Performance goal orientation and 

academic help-seeking behaviour of secondary school 

students. 

3) H3: There exists no significant impact of academic 

help-seeking behaviour and demographic variables on 

Mastery goal orientation approach of secondary school 

students. 

4) H4: There exists no significant impact of academic 

help-seeking behaviour and demographic variables on 

Performance goal orientation approach of secondary 

school students. 

VI. RESEARCH DESIGN AND METHODOLOGY 

 Variables- Goal orientation and its approaches were 

taken as dependent and academic help-seeking 

behaviour was taken as independent variable. 

 Method- Descriptive Survey Method was used. 

 Sample- In the present study, a sample of 600 

secondary school students of class X from government 

and private schools of Faridabad district was taken. 

 Research Instruments- In the present study, Goal 

Orientation Questionnaire by Elliot (2001) and 

Academic Help-seeking Scale adapted by Winograd 

(2014)   were used for data collection. 

A. Procedure for Data collection:  

The research instruments were administered on the subjects 

personally by the researcher herself. The respondents were 

informed that the information given by them would be kept 

confidential and would be used for research purpose only. 

They were asked to follow the instructions given on each 

questionnaire. They took about 30 minutes to fill the 

questionnaires. The sheets were collected back on the spot.  

B. Statistical Techniques: 

Frequency, Percentages, Pearson correlation coefficient and 

Stepwise regression analysis was used and data was analyzed 

by using SPSS 18.0 version. 

VII. ANALYSIS AND INTERPRETATION 

Characteristics of the sample Frequency Percentages 

Gender   

Male 

Female 

300 

300 

50 

50 

Locale   

Rural 

Urban 

300 

300 

50 

50 

Type of School   

Government 

Private 

300 

300 

50 

50 

Table 1: Demographic Characteristics of the Sample 
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A. Relationship of Goal orientation and its approaches 

with Academic Help-seeking Behaviour   

The relationship of goal orientation and its approaches with 

academic help-seeking behaviour was computed through 

Pearson Correlation Coefficients. 

Approaches of GO 
Academic Help-seeking  

Behaviour 

MAP .120
** 

MAV 0.93
* 

Total MGO 0.91* 

PAP -.077
 

PAV -.032
 

Total PGO -.065 

Table 2: Relationship of Goal orientation and its approaches 

with academic help-seeking behaviour 

* Significant at 0.05 level  

** Significant at 0.01 level 

MAP - Mastery Approach 

MAV - Mastery Avoidance 

PAP - Performance Approach 

PAV - Performance Avoidance 

 From the table 1.2, it is clear that academic help-

seeking behaviour is positively correlated with mastery 

approach and avoidance goal orientation with r = .120 and 

0.93 respectively. Total MGO is found to be positively 

correlated with academic help-seeking with r = 0.91. 

Whereas academic help-seeking behaviour is negatively 

correlated with performance approach and avoidance goal 

orientation with r = - .077 and -.032 respectively. Total 

performance goal orientation is also found to be negatively 

correlated with academic self-efficacy with r = -.065. 

B. Impact of Academic Help-Seeking behavior and 

Demographic Variables on Goal Orientation 

In order to study the impact of independent variable 

(academic help-seeking) on dependent variable (Goal 

orientation) Stepwise Method of regression was used. The 

stepwise method includes predictor variables to the 

regression that best correlate with the dependent variable 

and subtracts predictor variable that least correlate.  

Model R R
2
 

Adjusted 

R
2
 

Std. Error 

of the 

Estimate 

Durbin-

Watson 

1 .600
a
 .361 .360 3.91500 

1.238 
2 .611

b
 .374 .372 3.87751 

Table 3: Regression Model for studying the impact of 

academic help-seeking behaviour and demographic 

variables on mastery goal orientation approach 

a. Predictors: (constant), Locality 

b. Predictors: (constant), Locality, Academic help-seeking 

c. Dependent variable: Mastery goal orientation 

 In the table 1.3, R value specifies the multiple 

correlation coefficients between all the independent 

(predictor) variables and dependent variable. The R
2 

value 

indicates how well a set of variables clarifies variation in the 

dependent variable and is an accurate value for sample 

drawn. The Adjusted R
2
 adjusts for a bias in R

2
 and is 

considered a better population estimate (George and 

Mallery, 2008). From the table, it can be analyzed that 

locality is the determinant factor which has a significant 

impact on the variation in mastery goal orientation scores 

The Standard Error of Estimate is a measure of variability of 

the multiple correlations. The Durbin-Watson test is applied 

to show that there is an independence of errors in the model 

and its value should lie between1 to 3. In the table, the 

Durbin-Watson value is 1.238 which lies in the acceptable 

limit showing independence of errors in the model. 

Model 
Sum of 

Squares 
Df 

Mean 

Square 
F Sig. 

Regressio

n 

Residual 

Total 

5168.535 

9165.663 

14334.19

8 

1 

59

8 

59

9 

5168.53

5 

15.327 

337.21

3 
.000

a
 

Regressio

n 

Residual 

Total 

5358.251 

8975.947 

14334.19

8 

2 

59

7 

59

9 

2679.12

6 

15.035 

178.19

2 

.000
b
 

Table 4: ANOVA Summary of Regression Model for 

Predicting Total MGO on the basis of Academic help-

seeking behavior and demographic variables  

             a. Predictors: (Constant), Locality 

             b. Predictors: (Constant), Locality, AHS 

             c. Dependent Variable: Mastery Goal Orientation 

 The ANOVA tests the significance of each 

regression model to see if the regression predicted by the 

independent variables explains a significant amount of the 

variance in the dependent variable (Hinton, Brownlow, 

McMurray and Cozens, 2004). From the ANOVA table 1.4, 

it is analyzed that F-values for the two models are 

significant(F=337.213, 178.192, p=.000) which states that 

variance in the dependent variable (MGO) due to 

independent variable (academic help-seeking and 

demographic variables) is not due to chance factor but it 

really exists. Hence from this we can say that there exists a 

significant relationship between the academic help-seeking 

behaviour, demographic variables and MGO.  

Model 
Unstandardized Coefficients Standardized Coefficients 

T Sig. 
Collinearity Statistics 

B Std. Error Beta Tolerance VIF 

1 
(Constant) 

Locality 

5.543 

5.870 

.505 

.320 

 

.600 

10.968 

18.363 

.000 

.000 

 

1.000 

 

1.000 

2 

(Constant) 

Locality 

AHS 

3.536 

5.924 

.135 

.755 

.317 

.038 

 

.606 

.115 

4.685 

18.690 

3.552 

.000 

.000 

.000 

 

.998 

.998 

 

1.002 

1.002 

Table 5: Coefficients Summary for Predicting Total MGO on the basis of academic help-seeking behaviour and demographic 

variables 
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C. Dependent Variable: Total PGI Score 

In the table 1.5, the Unstandardized Coefficients B column 

gives the coefficients of the independent variables in the 

regression equation for each model. Table 1.5 reveals the 

coefficient summary of stepwise regression. During the 

stepwise regression analysis, it is found that locality is the 

major contributor in the variation in MGO as it is clear from 

the value of standardized Beta Coefficient.  The Tolerance 

value and VIF (Variation Inflation Factor) are the ways to 

check the problem of Multicollinearity among variables. 

From the table, it can be seen that the Tolerance value is 

0.998, which is above 0.1 and VIF is 1.002 which is below 

10 which show that there is not any multi-collinearity in the 

data. Thus from this table it can be analyzed that locality 

comes out to be major predictor and is being followed by 

academic help-seeking. 

Model R R
2
 Adjusted R

2
 Std Error D-W 

1 .504a .254 .253 3.50008 1.151 

Table 6: Impact of Academic Help-seeking Behaviour and 

demographic variables on Performance Goal Orientation 

and its approaches 

a. Predictors: (constant), Locality 

b. Dependent variable: Performance Goal Orientation 

 From the table, it can be analyzed that locality is 

the determinant factor which has a significant impact on the 

variation in overall mastery goal orientation scores. The 

Standard Error of Estimate is a measure of variability of the 

multiple correlations. In the table, the Durbin-Watson value 

is 1.151 which lies in the acceptable limit showing 

independence of errors in the model. 

Model 
Sum of 

Squares 
Df 

Mean 

Square 
F Sig. 

Regression 

Residual 

Total 

2496.960 

7325.833 

9822.793 

1 

598 

599 

2496.960 

12.251 

203.

824 
.000

a
 

Table 7: ANOVA Summary of Regression Model for 

Predicting Total Performance Goal Orientation on the basis 

of Academic Help-seeking behaviour and Demographic 

variables 

a. Predictors: (Constant), Locality 

b. Dependent Variable: Performance Goal Orientation 

 From the ANOVA table, it is analyzed that F-

values for all the three models are significant(F= 203.824, 

p=.000) which states that variance in the dependent variable 

(PGO) due to independent variable (Gender, Type, Locale 

and AHS) is not due to chance factor but it really exists. 

Hence from this we can say that there exists a significant 

relationship between Gender, Type, Locale, AHS and PGO. 

Model 
Unstandardized Coefficients Standardized Coefficients 

T Sig. 
Collinearity Statistics 

B Std. Error Beta Tolerance VIF 

1 
(Constant) 

Locality 

8.183 

4.080 

.452 

.286 
.504 

18.110 

14.277 

.000 

.000 

 

1.000 

 

1.000 

Table 8: Coefficients Summary for Predicting Total Performance Goal Orientation on the basis of Academic Help-seeking 

behaviour and Demographic variables 

D. Dependent Variable: Performance Goal Orientation 

Table 1.7 reveals the coefficient summary of stepwise 

regression. During the stepwise regression analysis, it is 

found that locality is the major contributor in the variation in 

mastery goal orientation as it is clear from the value of 

standardized Beta Coefficient.  The Tolerance value and 

VIF (Variation Inflation Factor) are the ways to check the 

problem of Multicollinearity among variables. From the 

table, it can be seen that the Tolerance value is 1.000, which 

is above 0.1 and VIF is 1.000 which is below 10 which 

show that there is not any multi-collinearity in the data. 

Thus from this table it can be analyzed that in performance 

goal orientation, locality comes out be major contributor.  

VIII. FINDINGS OF THE STUDY 

The main findings of the study were 

1) Findings of the study revealed that academic help-

seeking behaviour significantly and positively 

correlated with mastery goal orientation.  

2) Findings also indicated that there was negative 

correlation between the approaches of performance 

goal orientation and academic help-seeking behaviour 

of the students. 

3) From the findings it was found that academic help-

seeking behaviour and demographic variables had 

significant impact on Mastery goal orientation. 

4) Findings also indicated that academic help-seeking 

behaviour and demographic variables had significant 

impact on Performance goal orientation.  

5) It was found that 36% of variance in goal orientation is 

accounted for by locality and academic help-seeking. 

6) The results also showed that locality caused 25% of 

variance in goal orientation. 

IX. CONCLUSION  

The findings of the study show that locality and academic 

help-seeking behaviour play an important role in predicting 

goal orientation. It means that area or locality change the 

attitude of an individual of seeking help. A person belonging 

to urban locale does not feel hesitation in seeking help 

because of the opportunities he is getting whereas the rural 

one needs more encouragement and positive attitude to be 

convinced for seeking assistance. The findings of the present 

study  points out that the policy makers, government, school 

teachers, educationists and counselors should work together 

to expand the benefits of help-seeking. Help-seeking 

motivates the students in a way or other to grow and to 

move towards achieving their goals with better skills and 

mastery over the content. Performance goal oriented 

students will also get assistance from help-seeking and they 

can progress in their academic performance too. 
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